Tennessee Behavior
Supports Project

at Vanderhilt University

WO years ago, Bramble
Middle School decided some-
thing needed to change. An

overwhelming number of students
received office discipline referrals

every day, and there was often a line

of students in the office waiting to

talk to an administrator. The hallways
were loud and chaotic during passing
periods, and there was no structure in
the cafeteria. Bramble Middle School
was not a place where students and
staff wanted to be. The principal learned
about RTI*-B at a local conference and
realized that attending training could
help her school create a plan to improve
their problem areas and the school
culture.

discipline concerns. The
Tennessee Department

of Education has already
implemented a multi-
tiered system of supports,
Response to Instruction
and Intervention (RTI?),
which promotes student
academic success. RTI>-B is
a framework that promotes
social and behavioral
success. Establishing a
positive school climate

can be achieved through
this Multi-Tiered System of
Supports.!

RTI>-B Overview

Response to Instruction and
Intervention for Behavior (RTI?-B) is an
organized framework to help districts,
schools, staff, parents, and students

efficiently align social and behavioral
supports into one multi-tiered, problem-
solving framework. This customizable
framework can help schools create a
positive culture for students and staff
with the goal of improving academic,
behavioral, and social outcomes for

all students. RTI>-B is beneficial for all
schools, even schools without significant
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The purpose of RTI%-B is to teach all
students pro-social behavior skills and
prevent problem behavior while
enhancing positive relationships within
the school. Pro-social behavior skills are
the “people skills” students need to suc-
cessfully interact with others and build
positive relationships. Implementing
RTI2-B requires a shared commitment
school-wide
to teach and
reinforce
positive
student and
staff behavior. It
also stresses that
staff should adopt
the view that all
students can learn
appropriate behavior
if sufficient and sup-
portive opportunities to
learn are provided.

Department of
_Education

TIER |
ALL STUDENTS

TIER II
10-15%

SOME STUDENTS

TIER 111
3-5%
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The Purpose of RTI*>-B

Response to Instruction
and Intervention for
Behavior (RTI>-B) is a
systems approach to
help districts, schools,
staff, parents, and
students align social
and behavioral supports
into one sustainable
and effective multi-
tiered, problem-solving
framework.

Core Principles
of RTI*>-B

Ownership and effective
communication across all
stakeholders

Evidence-based
interventions and
supports

Core Principles of RTI>-B

School stakeholders—including families,
students, educators, and other school
staff—should have a shared mission
and understanding of RTI>-B, as well as
shared beliefs and values regarding the

plan to implement RTI*-B at their school.

A fundamental belief behind RTI>-B

is that pro-social behavior and social
emational skills can be taught. Without
this shared belief and commitment to
teaching these skills, RTI>-B will not be
successful. RTI*-B provides universal
supports for teaching pro-social behav-
ior to all students. Stakeholders also
need to share ownership of the plan
and communicate effectively regarding
the plan. RTI?>-B affects everyone in the

Universal supports for
teaching pro-social behavior

school, so all stakeholders should have
the opportunity to learn about the plan
and contribute their feedback.

Along with universal supports for
teaching pro-social behavior, RTI*-B is
a framework for implementing a range
of evidence-based interventions and
supports. Students who need additional
support are systematically identified
using school data, and appropriate
interventions are provided. RTI*-B
school teams use data-based decision
making to solve problems and monitor
the effectiveness of the plan. Refer to
the figure below to see how the core
principles of RTI>-B work together.

to ALL students

Belief that pro-social behavior
and social emotional
competencies can be taught

Development of
meaningful relationships

Shared missions, beliefs,
and values across
stakeholders

Teams problem solve

Integration of academic,
behavioral, and social-
emotional initiatives

using data-based
decision making




Benefits of RTI2-B in Schools?

Increases in

Time for academic instruction

Parent/student/staff satisfaction

Student achievement

Student attendance

School climate

RTI>-B can be customized to meet

the specific needs of each school.
Implementing RTI?-B at your school
does not mean other initiatives must be
abandoned. Instead, it can be integrated
with other academic, behavioral, and
social-emotional initiatives. RTI*-B is
meant to build on what your school is
already doing to help students and staff
be successful.

RTI2-B and School
Climate

School climate refers to aspects of

the school environment that make
students feel safe, valued, supported,
connected to their school, meaningfully
engaged, and academically challenged.?
Building a positive school climate is the
responsibility of everyone in the school.
School climate can be transformed
through policies and practices that
promote academic achievement and
school success. Relationships are the
foundation of school climate, and RTI>-B
can help schools achieve a positive
school climate. School climate is

Decreases in

Problem behaviors

Staff turnover

Bullying behaviors
Office discipline referrals
Suspensions

Expulsions

improved when building relationships
are a priority and the academic,
behavioral, and social needs of all
students are addressed.

RTI2-B Continuum of
Supports

RTI?-B consists of three tiers of
interventions and supports that differ
in intensity. Different levels of supports
are provided to students based on their
response to intervention. RTI?-B school
teams regularly use data to determine
which students will benefit from
additional supports or interventions.
When using positive behavior supports
in all three tiers, schools create a
culture where all students and staff feel
respected and valued.

Tier |

Tier | promotes a positive school climate
by focusing on the social and behavioral
needs of all students. When establishing
Tier |, RTI?-B school teams work together
to develop a plan for a positive and
supportive school environment through

teaching and encouraging school-wide
behavioral expectations. Tier I includes
teaching all students the pro-social
behaviors needed to meet expectations
in an effort to prevent problem
behaviors. Instruction incorporates both
school-wide and class-wide strategies
that are applied to address the needs
of all students. Instructional practices
within Tier | focus on defining, teaching,
modeling, and encouraging expectations
throughout the school for all students
and staff.

RTI>-B school teams create a system for
acknowledging students’ appropriate
behavior. Developing a school-wide ac-
knowledgement system helps to foster

a more positive school climate because
staff members focus on students’ pro-
social behaviors rather than the prob-
lem behaviors. The RTI>-B school teams
also develop a system for acknowledging
faculty and staff participation in the plan.

Consistent and appropriate response

to problem behavior is a critical feature
of Tier I. RTI%--B school teams must work

®



together to determine what student
behaviors are considered inappropriate
at their school. School teams can then
ensure their system for responding to
problem behavior is used appropriately
and consistently by all staff.

The RTI?-B school teams meet monthly
throughout the year to monitor the plan
and make data-based decisions
regarding the effectiveness of the plan.
Teams also use data from sources such
as office discipline referrals, universal
behavior screeners, and attendance to
identify students who may need
additional support beyond Tier I.

Critical Features of
Tier |

® RTI>-B School Team

* Shared School Vision, Mission,
and Purpose

® School-wide Behavioral
Expectations

® Instruction on School-wide
Behavioral Expectations

* Acknowledgement of Students'
Appropriate Behavior

® Consistent and Appropriate
Response to Problem Behavior

®* Professional Development for
Faculty and Staff

* Acknowledgement of Faculty
and Staff Participation

®* Involvement of Family and
Community

* Data-based Decision Making

® Continuum of Supports

Tier 1l

Tier Il addresses the needs of students
who need additional support beyond
Tier I. Tier Il'is a preventative approach
to supporting groups of students at one
time. Group-based Tier Il interventions
do not replace Tier | supports but are
provided in addition to all Tier | supports

and practices. Students needing addi-
tional supports are identified using data
such as universal behavior screeners,
office discipline referrals, attendance,
and teacher and/or parent nominations.
Students are then grouped together
based on similar skill deficits. These
interventions should be efficient, easily
accessible for students, and provided
soon after students are identified. A goal
of Tier Il'is to teach socially successful
behaviors before problem behaviors
Create major concerns and require
individualized intervention. In turn, this
promotes a positive school climate
where students are identified as need-
ing additional support earlier, have rapid
access to interventions, and are taught
self-monitoring and other pro-social be-
haviors necessary to succeed in school.

Tier Il interventions should be evidence-
based interventions that target students'
identified behaviorial or social-emotional
areas of deficit (e.g., self-management,
coping, organization). Examples of Tier |l
interventions include Breaks are Better?,
Check-In/Check-Out (CICO)®, social skills
clubs®, and mentoring. RTI?-B school
teams use progress monitoring data

to determine the effectiveness of the
interventions and decisions are made
using the team-based problem solving
process.

Tier IlI

Tier lll addresses the needs of students
with behavioral or social difficulties
who continue to engage in levels of
challenging behavior that interfere with
their academic and social progress.
Students can be identified for Tier

Il interventions through universal
behavior screeners, office discipline
referral data, attendance data, teacher
and/or parent nomination forms, and
progress monitoring intervention

data. Tier lll supports are provided in
addition to Tier | and Tier Il supports.

Critical Features of
Tier I

® Built on Tier | Supports and
Practices

® Continuum of Supports

* Targeted, Group-based
Interventions and Supports

® Evidence-based Interventions

® Preventative Approach

* Data-based Identification of
Students Needing Additional
Supports

* Rapid Access to Interventions

®* Team-based Problem Solving
Process

® Progress Monitoring of
Interventions

Tier lll interventions are evidence-based,
individualized, and function-based.
Examples of Tier lll interventions include
functional behavior assessments,
function-based interventions, and
individual counseling. RTI>-B school
teams use progress monitoring data

at the individual student level, and

all team members, including families,
should provide input on each student's
individual plan.

Tier Il interventions promote a positive
school climate by ensuring the students
with the greatest needs receive a level
of support that allows them to thrive in
school. Tier Ill interventions maximize
the extent to which these students
participate and engage academically and
socially in school. These interventions
should focus not only on decreasing
challenging behaviors in the short term,
but on teaching and strengthening
pro-social behaviors that will benefit the
student in the long term.
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Critical Features of
Tier 1l

® Built on Tier | and Tier Il
Supports and Interventions

* Continuum of Supports

* |Individualized Interventions
and Supports

* Evidence-based Interventions

® Function-based Interventions

* Data-based Identification of
Students

* Input from All Team Members

® Progress Monitoring of
Interventions

Implementation Case
Study

Bramble Middle School began
implementing RTI>-B last year. They
started by creating the RTI?>-B School
Team to plan for implementation.
During their initial training, the team
learned about the critical features of
Tier | and created their plan to meet
the specific needs of their school. The
components of their plan included
behavioral expectations, a way to
teach all students the expectations
across school settings, a system to
acknowledge expected pro-social
behavior, clear definitions for problem
behaviors, and a discipline process
that could be used consistently by all
staff. The team chose “Be Prepared,
Be Respectful, and Be Safe” as their
behavioral expectations and decided
to use behavior-specific praise paired
with tickets called “Bramble Bucks”

as their acknowledgement system.
Bramble Bucks are given to students
who exhibit the Bramble Behaviors, and
they can later be used to earn school-
wide celebrations, class-wide rewards,
and individual treats and certificates.

The team attended training in the
summer, so they were able to take

as much time as they needed to plan
before implementation. Bramble Middle
was ready to start implementing RTI*-B
when the new school year started, even
though other schools in their district
decided to take more time for planning.

During staff development before the
first day of school, the RTI*-B School
Team introduced the plan to all faculty
and staff, including teachers, cafeteria
staff, bus drivers, custodial staff, parent
volunteers, and paraprofessionals. This
included a raffle for staff members

who arrived on time, and the team
explained how providing Bramble Bucks
to students demonstrating expected
pro-social behaviors would also allow
staff to be entered into monthly
drawings at faculty meetings throughout
the year. The team also administered

a survey to gain input on the plan and

and students rotated throughout the
different settings with their classes
during advisement. Bramble Middle
re-taught the expectations at quarterly
assemblies, in class after each break,
and through reminders during daily
announcements.

The RTI?-B School Team met monthly
throughout the school year. Data

were discussed at every meeting, and
included office discipline referral data,
fidelity data, progress monitoring data,
universal behavior screener data,
survey data, and social validity data.
Monitoring these data allowed the
team to make informed decisions about
which interventions should be modified
or implemented to improve the overall
quality, safety, and supportiveness of
the learning environment. The Tiered
Fidelity Inventory (TFl) is a tool the team
used to monitor implementation fidelity
and identify areas that were going well

made changes as and areas
necessary. 4 7\ that needed
xS Name: further
On the first day of S35 Teacher: attention.
school, the RTI>-B o 2 Expectation Met: Monitoring
School Team % 'Eg the RTI>-B
organized a kick- E o plan allowed
off presentation G £ O Safe the team to
for students o S O Respectful revise and
at the school- O Prepared improve
wide assembly. \_ _J theplan
They described to ensure

the three school-wide behavioral
expectations, explained Bramble Bucks
and the acknowledgement system,
pointed out the expectation posters
displayed throughout the school, shared
the schedule for explicitly teaching

and re-teaching the expectations in all
settings throughout the school, and
discussed how to respond to problem
behavior in the school. During the

first week of school, the lesson plans
were taught to all students by a variety
of staff members in every setting,

their school's needs were being met.
The team also shared information at
monthly faculty meetings, so everyone
in the school could be updated on the
plan throughout the year.

When Bramble Middle School is ready,
they will attend Tier Il Training and begin
planning for the next phase of RTI*B.

All aspects of the framework can be
customized to meet the needs of each
school, including when they decide to
implement Tier Il and Tier IlI.
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Bramble Behaviors

Be Prepared
Be Respectful

Be Safe

Bramble Middle School
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L. A., & Leaf, P. . (2009). Altering school
climate through school-wide Positive
Behavioral Interventions and Supports:
Findings from a group-randomized
effectiveness trial. Prevention Science,
170, 100-115.

Bradshaw, C. P., Waasdorp, T. E., &
Leaf, P. . (2012). Effects of school-wide
positive behavioral interventions and
supports on child behavior problems.
Pediatrics, 130, 1136-1145.

Lewis, T., Jones, S., Horner, R. H.,
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Tennessee Behavior Supports Project by Region: 2016-2020
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The Tennessee Behavior Supports Project (TBSP) is funded by the Tennessee Department of Education and consists
of three regional support contracts: University of Memphis - Lambuth Campus, Vanderbilt University, and University
of Tennessee - Knoxville. TBSP is responsible for providing training and technical assistance to schools as they
address the behavioral needs of students through Response to Instruction and Intervention for Behavior (RTI>B).
To locate the project assigned to your region, see below.
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University of Memphis, Vanderbilt University University of Tennessee
Lambuth Campus Abbie Jenkins Knoxville
Dr. William Hunter Email: abbie jenkins@vanderbilt.edu Dr. Tara Moore
Email: wchunter@memphis.edu Phone: 615-343-0706 Email: tara.moore@utk.edu
Phone: 901-678-4932 Website: tennesseebsp.org Phone: 865-974-2760
Website: tbspmemphis.com Facebook URL:

www.facebook.com/tbsp.utk
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