Behavior Intervention Plan (BIP)
This tool is designed to support students receiving special education services and is informed by the Tennessee Rules of the State Board of Education, Chapter 0520-01-09, Special Education Programs and Services.

	Step 1: Student Information and Support Team

	Student name:
     
	Date of birth:
     
	School:
     
	Grade:
     
	Gender:
     
	Student ID:
     

	Date functional behavior assessment (FBA) completed:      
Date behavior intervention plan (BIP) completed:      
Date BIP will be reviewed (must be reviewed with the individualized education program (IEP) team at least annually):      
	Educational support information (check all that apply):
[bookmark: Check17]|_|Student has a 504 plan.
[bookmark: Check18]|_|Student has an IEP.
[bookmark: Check19]|_|Student is an English language learner.
[bookmark: Check20]|_|Student receives special education services. If so, add eligibility category here:      

	Support team 
A BIP should be developed by a group of at least three (3) individuals knowledgeable about the student. To the extent possible, the plan should be guided by a school psychologist, licensed behavior analyst, or other school personnel trained in behavioral intervention. 

	Team lead role:       Team lead name:      

	Parent(s)/caregiver(s):      

	Student:      

	Special education teacher:      

	General education teacher:      

	Related service provider:      

	School psychologist:      

	Behavior specialist:      

	Administrator:      

	Other:      



	 Step 2: Summary of Target Behaviors
Target behaviors are behaviors that will be assessed through the FBA. These behaviors require frequent and ongoing data collection. Prioritize behaviors that score a risk factor of 2 or 3 and define them below.

	Target behavior label and definition
· Ensure that the definition is objective and observable.
· Define dangerous and nondangerous behaviors separately.
· Include examples and nonexamples in each definition.
	Precursor behaviors
(nondangerous behaviors/warning signs that typically precede the target behavior)
These behaviors help inform intervention, but do not require data collection.
	Baseline data summary
Baseline data represents the prevalence of target behavior. Common types of data include time sampling, frequency, rate, and duration. Enter the type of data collected and the average for each behavior. 

	Target behavior 1      
	     
	Type of data:      
Average:      

	Target behavior 2      
	     
	Type of data:      
Average:      

	Target behavior 3      
	     
	Type of data:      
Average:      


 
	Step 3: Hypothesized Function of Target Behaviors
Based on all available data (e.g., interviews, record reviews, observations), indicate the hypothesized function(s) of the target behavior(s) below.

	Target behavior 1

	[bookmark: Text9][bookmark: Text10][bookmark: Text11][bookmark: Text12][bookmark: Text13][bookmark: Text14]During insert activity, insert student name is likely to display insert behavior 1 when insert details of antecedent conditions that trigger behavior, and data supports that s/he does this to insert details of consequence/function. It is more likely to occur when insert details of setting events.
A skill deficit in the area(s) of       may also contribute to the occurrence of this behavior. This skill deficit is being addressed through an IEP goal.

	Target behavior 2
· 
	During insert activity, insert student name is likely to display insert behavior 2 when insert details of antecedent conditions that trigger behavior, and data supports that s/he does this to insert details of consequence/function. It is more likely to occur when insert details of setting events.
A skill deficit in the area(s) of       may also contribute to the occurrence of this behavior. This skill deficit is being addressed through an IEP goal.

	Target behavior 3

	During insert activity, insert student name is likely to display insert behavior 3 when insert details of antecedent conditions that trigger behavior, and data supports that s/he does this to insert details of consequence/function. It is more likely to occur when insert details of setting events.
A skill deficit in the area(s) of       may also contribute to the occurrence of this behavior. This skill deficit is being addressed through an IEP goal.



	Step 4: Replacement Behavior Definitions and Goals
A replacement behavior replaces a target behavior by giving the student an easy, safe way to get their needs met, thereby decreasing the use of the target behavior. Using the target behavior hypothesis statement for reference, write a goal for the replacement behavior. The activity, student name, antecedent conditions, and consequences should be the same as the original hypothesis statement. Replacement behavior goals must be added to the IEP. 

	Replacement behavior 1 
During insert activity, insert student name will insert replacement behavior 1 when insert details of antecedent conditions that trigger target behavior 1 in order to insert details of consequence/function. They will utilize this replacement behavior in insert fluency criterion as measured by data source.

	Replacement behavior 2 
During insert activity, insert student name will insert replacement behavior 2 when insert details of antecedent conditions that trigger target behavior 2 in order to insert details of consequence/function. They will utilize this replacement behavior in insert fluency criterion as measured by data source.

	Replacement behavior 3 
During insert activity, insert student name will insert replacement behavior 3 when insert details of antecedent conditions that trigger target behavior 3 in order to insert details of consequence/function. They will utilize this replacement behavior in insert fluency criterion as measured by data source.

	Step 5: Teaching Strategies (Attach lesson plans or intervention planning guides.)
Describe in detail the methods that will be used to teach the replacement behavior. Most teaching strategies include direct instruction, modeling/prompting, practice, feedback/reinforcement, and data collection. 

	Intervention description
	Who will            implement?
	When will it occur?
	What type of data will be collected?
	Materials needed

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     



	Step 6: Consequence/Reinforcement Strategies 
Describe in detail how the student will access reinforcement for both replacement behaviors (identified above) and preferred behaviors (general positive behaviors such as engagement, cooperation, etc.).

	List all known reinforcers and preferences of the student:      

	Intervention description
	What is the criterion for the student to access reinforcement?
	Who will implement?

	When will it occur?
	Materials needed

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     



	Step 7: Antecedent (Preventative) Strategies 
Describe in detail the strategies and supports that will help to set the student up for success. Whenever possible, this should include strategies that make the antecedents to the target behavior(s) less triggering/more manageable for the student.

	Intervention description
	Who will implement?
	When will it occur?
	Materials needed

	     
	     
	     
	     

	     
	     
	     
	     

	     
	     
	     
	     

	     
	     
	     
	     



	Step 8: Response Strategies 
Describe in detail how staff will respond to target behavior(s). Be sure to consider any precursor behaviors referenced in Step 2 and how staff may respond to them in an attempt to de-escalate and/or redirect. 

	Intervention description
	Who will implement?
	When will it occur?
	Materials needed

	     
	     
	     
	     

	     
	     
	     
	     

	     
	     
	     
	     

	     
	     
	     
	     



	Step 9: Safety Plan 
Does the student exhibit dangerous behavior(s)?  No ☐ Yes ☐
If yes, a safety plan must be developed. The safety plan is not considered a component of intervention. Attach the safety plan for documentation.



	Step 10: Progress Monitoring Plan  
Attach the most recent graph or summary of target behavior(s) (required) and replacement behavior(s) (optional). Include documentation of fidelity checks (i.e., data informing whether the intervention is being delivered as planned).  
	Who will collect the data?
	Who will analyze the data?
	How often will the data be analyzed?
	How often will data be shared with the IEP team?

	Progress monitoring for target behaviors 
Target behavior 1      
Type of data being collected:       Initial target:      

Target behavior 2      
Type of data being collected:       Initial target:      

Target behavior 3      
Type of data being collected:       Initial target:      

	     
	     
	     
	     

	Fidelity data
	     
	     
	     
	     





	Step 11: Training Plan for Staff Who Regularly Interact with Student  
All staff who regularly interact with the student should be trained on the strategies in the plan. Training should include a thorough review of the plan, modeling, and opportunities to practice with feedback. Attach supporting documentation (e.g., training scripts, handouts, activities) when available.  

	Who will lead the training?
	Who will be trained?
	Training methods/components
	Date training will occur
	Date training occurred

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     



 
	Step 12: Data-Based Decisions
Following data review meetings, note any additional interventions, changes to interventions, or removal of interventions, and explain why the action was taken. Possibilities include but are not limited to:
· Continue intervention plan as written,
· Modify intervention plan,
· Fade intervention(s),
· Conduct fidelity check,
· Conduct additional training/coaching, or
· Conduct additional assessment (Preference Assessment, Concurrent Operant Analysis, etc.).


	Date 
	Decisions

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     


	     
	     


Note: If a change is made to an intervention, make sure to add a phase line to the progress monitoring graph to indicate when the change occurred. 

Acknowledgements:
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