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Power Card
Intervention Planning Guide
This is an example. Please modify to reflect the needs of your student or students.
	SMART Goal
*reference SMART goal setting guide
	Example: By [date], [student] will develop an individualized Power Card with personalized, preferred coping skills. By [date], [student] will independently reference the Power Card and demonstrate at least 1 preferred coping skill in 3 out of 4 opportunities. 

	Baseline
	Baseline context:
	During homeroom 1:1 with (e.g., school counselor)


	
	Baseline data type and dates:
	[Date]: Uses Power Card [X] times

	Intervention
	Date intervention plan created:
	[Date]

	
	Who implements plan:
	e.g., counselor, SPED teachers, paraeducator  

	
	What materials are needed:
	Power Card template (attached), writing utensil

	
	How the intervention is delivered, including any reinforcement procedures:
	 Power Card Creation Steps:
1. Introduce the Power Card (describe and give purpose): Use this language to describe the Power Card strategy to [student], using the Power Card example as a visual support: “A Power Card is a tool to use that can remind you of things you can do to help you in different situations.” Share example.
2. Depending on student’s willingness, collaborate with [student] to identify their special interest, providing choices, as needed. Identify a specific situation for [student] to apply to special interest narrative, such as coping with change, coping with uncertainty, etc. To support student engagement, provide visual choices or include choices on Alternative and Augmentative Communication (AAC) device, as needed.
3. Write full social narrative and create the Power Card. Make multiple copies of the social narrative and Power Card for the student, teachers, and parents/caregivers.
Teaching Trials: 
4. After the Power Card is created and when the student is in a well-regulated state, introduce personalized Power Card (describe and give purpose): Present completed, personalized Power Card to [student] and remind [student] of its purpose. 
5. Model (I do): Teacher reads social narrative, references Power Card, and models using a strategy from [student’s] Power Card. 
6. Guided Practice (We do): Teacher reads social narrative while pointing to the Power Card. Have [student] practice using Power Card by pointing to the card and prompting [student] to choose one of the coping strategies listed. Teacher and student practice the same coping strategy together. Provide praise and student-specific reinforcement. 
7. Independent practice (You do): Teacher reads the social narrative while presenting the Power Card to the student. [Student] practices referencing the Power Card and chooses one coping strategy.  
8. Repeat this teaching process until [student] can reference the Power Card independently and choose a coping strategy to practice in a 1:1 setting.   
Generalization to classroom:
9. Once [student] can demonstrate the skill in a 1:1 setting, with [student’s] input, review their daily schedule and determine five, 1-2-minute time periods during the day when [student] can practice referencing their Power Card. Make sure opportunities are when [student] is typically in a calm, well-regulated state.
10. Have [student] select one or two coping strategies from the Power Card during each independent practice. If applicable, it is okay for [student] to choose all coping strategies and/or read all coping thoughts aloud or silently. If [student] protests while reading the Power Card, remove the Power Card and honor the student’s protest/request to not use the Power Card at that time.
11. Provide [student] with reinforcement after they practice using the Power Card. Provide positive feedback to [student] for practicing. 


	
	Date and context for initial implementation:
	1:1 time with [student], [date]

	Ongoing Intervention 
Data
	Data collector:
	e.g., counselor during teaching sessions; SPED teacher during classroom practice.

	
	Intervention data type:
	Frequency count of student independently referencing Power Card and demonstrating one to two coping skills (coping skills can be visible actions or reading encouraging thoughts aloud/silently).

	
	Mastery criteria:
	Completing 3 out of 4 (75%) opportunities with Power Card.

	
	Adjustment criteria:
	If the student is not engaging with Power Card during scheduled times, offer the student an alternative coping strategy to try (e.g., break, breathing, asking for help, etc.).

	Plan Review
	Implementation review:
	Future meetings to review data scheduled for:
 -[Date]: Review implementation and adjust if needed.
 -[Date]: Review initial data and adjust if needed.

	
	Plan fidelity
Rate 0-5: 0 = not at all
3 = somewhat
5 = completely
	Team independence: [insert rating], [date]
Team fidelity: [insert rating], [date]

	
	Quantity or dosage of implementation
	e.g., counselor works with [student] weekly for [X] minutes.

	
	Plan execution
e.g., dates, performance data, decisions and changes:
*complete at first review meeting
	[Date]: Implementation reviewed.
e.g., Staff will begin prompting the student to use Power Card by providing illustrated card and providing a token for every attempt to use skill. If the student protests the use of Power Card, staff will remove Power Card but ensure student has access to alternative coping strategies, as needed.































Power Card (PC) Template

	[Strategies to go on PC example]

	[Picture of special character or theme]

	[Brief script describing situation that can go on the back side of the power card]






PC Example

	[Strategies to go on PC example]
· Use a grounding strategy.	
· Take a break to get a drink of water.
· Ask for help.

[Special Character or Theme]
Harry Potter
	[image: A child wearing glasses and a suit

Description automatically generated]
Image by Ryan_Stekken from Pixabay

	[Brief Script Describing Situation – placed on back side of power card]

Sometimes during Language Arts, Professor Magonigal assigns a writing assignment. This might make Harry feel overwhelmed and could make it hard for Harry to start the assignment. When Harry feels overwhelmed, he can try to use his grounding strategies to help him calm down. When Harry uses his grounding strategies, he looks for 5 things he can see, 4 things he can touch, 3 things he can hear, 2 things he can smell, and 1 thing he can taste. He can also take a break to get a drink or water or ask his teacher for help. When Harry uses these strategies, Harry may feel calmer to help him focus on his work. Professor Magonigal is proud of Harry when he uses strategies to help calm himself in the classroom.  
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